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Teaching Language and Culture in
100% target language
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Target Language is only .. e

WAH WAH

worthwhile if it is WAH WAH WAH
COMPREHENSIBLE

#Clworks @SpanishPlans
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“Comprehensible input remains the foundation of all language .acquisition.”- Lightbown and
Spada, 2014
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https://spanishplans.org/ci-works/

"The best methods are therelore those
that supply 'comprehensible input® in low
anxiety situations, containing messages
that students really want to hear, These
methods do not force early production in
the second language, but allow students
to produce when they are 'ready’,
recognizing that improvement comes
from supplying communicative and
comprehensible input,

and not from forcing

and carrecting production.”

https://www.sk.com.br/sk-krash-english.html

image source: https://www.pinterest.com/pin/90142430015975324
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Dr. Stephen D. Krashen

is a prominent American linguist, educational researcher, and professor emeritus at the University of Southern
California (USC). He is best known for his influential work in the fields of second language acquisition (SLA),
bilingual education, and literacy development.

e One of the most influential theories of language acquisition.

e Comprehensible input is the most important factor in learning
another language.

e Language acquisition happens best when the input is slightly
more advanced than your own level (i+1).
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Use of the Target Language in the Classroom
ACTFL Position Statement

Research indicates that effective language instruction must provide
significant levels of meaningful communication* and interactive feedback
in the target language in order for students to develop language and
cultural proficiency. The pivotal role of target-language interaction in
language learning is emphasized in the K-16 Standards for Foreign
Language Learning in the 21st Century. ACTFL therefore recommends
that language educators and their students use the target language as
exclusively as possible (90% plus) at all levels of instruction during

instructional time and, when feasible, beyond the classroom. | g
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https://www.actfl.org/resources/guiding-principles-language-learning/target-language .
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https://www.youtube.com/watch?v=7rxP5Zbp2Ac
https://docs.google.com/file/d/1qxAmsTfxzB7qXe1sFNuA_m41pwco79Zh/preview

“Real language acquisition develops slowly, and speaking skills
emerge significantly later than listening skills, even when
conditions are perfect. The best methods are therefore those that
supply “comprehensible input” in low anxiety situations,
containing messages that students really want to hear.
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The methods do not force early production in the second
language, but allow students to produce when they are
“ready,"recognizing that improvement comes from
supplying communicative and comprehensible input, and
not from forcing and correcting.”
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. Teachers use a variety of strategies to make
language comprehensible, monitor students
comprehension, and make adjustments as
necessary.
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2. Teachers avoid the use of translation by
using verbal and nonverbal strategies and
also avoid eliciting translation from students.
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3. Learning experiences are designed to
allow students to use language as they
mork with the content and cultural topics of
the unif.
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Tips for Bringing Comprehensible Input into the
Classroom
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https://www.poweringpossibilities.net/blog/comprehensible-input

Speech

speak to student's
language proficiency
speak slowlr

enunciate clearly

hi freq words, no idioms
shorten sentences

Technology

this encourages interaction
with the content

shifts passive to active
Google Translate

Audio

Youtube

Levelled texts: EPIC,
NewsELA,

Tween Tribune

Futuba

Building Background

o select key terms and
contextualize it
concept definition maps
word walls
word sorts
word generation
visual vocabulary
vocabulary through songs

Interaction

vary student groupings
give opportunities to
practise oral language
cooperative learning
leverage peer tutors
use discussion structures
Turn & Talk
Think-Pair-Share
Quick-Write-Talk
These low prep structures let
ELLs pause for 1-3 min to
process what they learned

Scaffolds

make abstract more concrete |
sensory (models, visuals,
manipulatives)

interactive (discussions,
partners)

graphic (tables, charts)

think alouds to model critical
thinking

with spoken words
body language

visuals on dual language
boards

images to match new
vocabulary

—__\

{ Clear Expectations
for Academic Tasks

step-by-step/flowchart
use demos, images
paraphrase/repeat

keep it rigorous and
challenging

clear, short explanations

"stretch not snap our students"

Content

accessible texts
outlines

jigsaw text reading
highlight text
marginal notes
levelled texts
outlines

graphic ogranizers
levelled study guides
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M5 B0 %8 Bh# % (Visual Supports)
Mz{E(TPR), Bl A, 2k, scip, Bk, B4 3 B4 B inism A, i)
AR,

B H 5 HiR (Repetition & Rephrasing)
M AR T SR A B X HIFSR A —INE, B ARk,

{55 1L#F ( Contextualized Learning)
EESCERMEE R HIES (8, &5, vk, KE), AamE, N
/5 il =

42 (Scaffolding)
TRAREESE, MDEI%, EHREIE 4, REHTILR, ARUER, /7T
LFBH)F A K, GRR,
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Building Background

Tips for Bringing Comprehensible Input into the
Classroom

Speech

speak to student's
language proficiency
speak slowl?/

enunciate clearly

hi freq words, no idioms
shorten sentences

Technology

this encourages interaction
with the content

shifts passive to active
Google Translate

Audio

Youtube

Levelled texts: EPIC,
NewsELA,

Tween Tribune

Futuba

select key terms and
contextualize it

concept definition maps
word walls

word sorts

word generation

visual vocabulary
vocabulary through songs

Interaction

vary student groupings
give opportunities to
practise oral language
cooperative learning
leverage peer tutors
use discussion structures
Turn & Talk
Think-Pair-Share
Quick-Write-Talk
These low prep structures let
ELLs pause for 1-3 min to
process what they learned

Scaffolds

make abstract more concrete
sensory (models, visuals,
manipulatives)

interactive (discussions,
partners)

graphic (tables, charts)

think alouds to model critical
thinking

Visuals/Gestures

with spoken words
body language

visuals on dual language
boards

images to match new
vocabulary

—__\

{ Clear Expectations
for Academic Tasks

step-by-step/flowchart
use demos, images
paraphrase/repeat

keep it rigorous and
challenging

clear, short explanations

"stretch not snap our students"

Content

accessible texts
outlines

jigsaw text reading
highlight text
marginal notes
levelled texts
outlines

graphic ogranizers
levelled study guides
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Scaffolds

* make abstract more concrete

* sensory (models, visuals,
manipulatives)

* interactive (discussions,
par:hlms() bles, charts)

. c(ta " rts,

B glank alouds to model critical

thinking
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» think alouds to model critical
thinking
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M5 B0 %8 Bh# % (Visual Supports)
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{55 1L#F ( Contextualized Learning)
EESCERMEE R HIES (8, &5, vk, KE), AamE, N
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42 (Scaffolding)
TRAREESE, MDEI%, EHREIE 4, REHTILR, ARUER, /7T
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learning(s)
provides direct instruction related to content and/or process(es)

Mmmmmmnwmmm A7~ e
“ do it” \ * checks for understanding £y \
* uses a variety of texts/resources for student engagement i b

ZFAFLE—R ‘ . GUIDEDINSTRUCTION //
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FATELEIOAR ARy \ " e ieesoom) /[ couanes N e STUDENTS WORK
™ \ A rts others in individual \ 2y
M [ ey e \ -
%y ﬂi M%wﬂjl “You do it together” b : s Raniiion il thinking f";.
\“.\ / / shows respect to partner/aroup members \
\ sesusdes ) INDEPENDENT LEARNING
KX 3 S e needed /= works on content or process(es) afer being guided INDEPENDENT
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“You do it alone”
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A-Assume nothing

B-Build background knowledge and be patient
C-Consistently checking for understanding -
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